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FOREWORD

Launching a career is generally presumed to be simply the
realization of the opportunity to perform those tasks asso-.
ciated with one's chosen occupation.. Entering a profession

" is generally regarded as simply putting into practice those

skills and understandings which. one has acquired after a’
long period of arduous cultivation, and which enable one to -
do that for which one has been prepared Presumably, be-
coming a ,professor in the. kalls  of academe entitles the-
novice to join, with other colleagues in higher education,
in achieving the threefold mission of colleges and univer-
sities: teaching, research, and service.

‘These assumptions aside, what professors enter1ng higher
. education actually do poses both an interesting and legiti-

mate question for which there are virtually no answers.
Moreover, how role expectations/aspirations of the profes- -
soriate relate to actual role .performance raises an- addi-

-tional avenue of inquiry. In any case, one might presume
- that those in the professoriate whose" performance does

not meet "standards" sufficiently have "failed," that those
whose performance sufficiently meet 'expectations" are
those who “survive." S

.Mager and Myers\ have studied "sdrv1vors #. those’ Who have
. persevered within_ the education professoriate--what they

do, what they prefer to do, how their behavior changed since

.enter1ng the profession... It would be interesting to specu-

late about those who did not: "surv1ve" and seek. answers to

. that ‘proverbial "why?" AS with all things, however, there
must be a beginning; . and our authors have. begun--prov1d1ng~'
‘an interesting and ipformative description of the life of

new professors of education as they str1ve “to f1nd their =

.niche w1th11 the academy.

-~

' «--Georagfv Guy
/ Portland State Un1versity

: 7 : : /
.7 RN ‘ - N va
, o) L. '
N . :







'v'Sustalnlng new professors

- actuaily do?

\ . - -
h

DEVELOPING A CAREER IN THE ACADEMYl;

! ~ New Professors in Education

Gerald M. Mager . . \
Syracuse University o . /

As the academic year'begins,.col-

leges open their- doors and begin the
worl. of education. A new class of fresh-
men arflive and are met with,
of . higher education is renewed. Also
arriving on the scene is another class
of newcomers. They receive less atten-
tion. But their presence is as .impor-
tant to the renewal of the un1ver51ty as
-~ the 1nrom1ng students.’ They are the new
professors '

oo
i

Welcoming new professors into the

: college faculty is essential to the life .

of higher educatlon and the continuance
of its serv1ce to the larger society.
New - professors are both an instrument
and an. obJect\of institutional. renewal.
‘Selecting new: professors’ commands_ the
time of facu]ty, deans and provosts.

- in. their careers !conditions. the future
of .colleges -and- un1vers1t1es.

... describes 'several  new professors' ca-
reers as they were be1ng created

and o/

Betty Myers x C
“University of Oklahoma !

The life |

some ‘of ' them, -

But' who
are sustained? And what is it that they"
The study - reported here - .

Definingrthe Hork at Hand

Studles focus1ng on. what happens
to new.. professors as they embark on
their careers have not very often been,.-
undertaken. - ;Knowledge of - new. professors

in a.single field such as education le':.

even more 11m1ted It would seem that
the 1n1t1at1ng experience, like that in
many careers
~ professors 1ook back on their rookie"
years‘for anyth1ng more ‘than amusement~
or as a.yardstick to gauge "how far I've .
come, "'

a senior colleague given at the start of - :
a career? Cons1der those glven to S L
Lev1n ‘ ‘

Slnce ta1k1ng w1th you I have: con- :
-fidence: in your~ ab1]1ty to do 'a -
good job, As I'said, we're looklng g

for people who .can hold up/ their: . .

end of it and keep the: department ;
runn1ng smooth1y. This is a- fine .-
p]ace to start your co]lege teach-: .~
‘1ng, and if you're our type, it! sﬁ,"i”5

.is forgotten by most; few

And which professor can recall ™
with c]ar1ty those words of advice: from. -
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a good place to stay. We don't:
pretend we're anything more than a
typical American state college. .
The atmosphere is relaxed, There's
no ‘'publish or perish' hanging
over everybody's head. There are
no geniuses around to make you un-
comfortable. (Malamud, A New Life,
1961, p. 37) -

4 s . . .
Malamud notwithstanding, entry into the

professoriate is Tlargely an unstudied
phenomenon. L
paniel Levinson (1978) wrote not

about - professors, but/ about adult male .

development. His attention to the early

- stages of a career is useful here. He

uses the term "the Dream" to name one of
the first major tasks of the early adult:

In its primordial ‘form, the Dream
is a vague sense of self-in-adult-

. world. It has the quality-of a

- vision, an ~ imagined pssibility
that generates excitement and
vitality. ‘At the start it, is.
poorly articulated and only tenu-
ously connected to reality.

whatever the nature of his Dream, - .

a young man has the developmental
task of giving it greater defini-
tion- and finding ways to live it
out. (p. 91) -

By chance, the four case studies in
Levinson's Seasons of a Man's Life in-
clude a university professor, but the
early years are nOt“gescribed in detail
in, "The Life Of John Barnes, Biologist."

~ Barnes entered the professgrjated after-

several years of graduate tudy with a
prominent scientist who also acted\as
his mentor. The goals toward which)he

‘strove became markers 1in realizing his

Dream,

His .career was marked. by rapid
growth and advancement. At 28, he
was a relatively unformed novice,
working in his mentor's laboratory.
By 30, after a fellowship abroad,
he found an exciting problem of
his own on the frontier of his
field and accepted an assistant-
professorship. . .

Two years of painstaking, solitary
experimentation led to an impor-
tant discovery at 32, clearly a
high point in his life. (p. 262)

A year later Barnes gained tenure, fur-
ther forging a reality from his Dream
and being graced for his efforts, at
least in this formal way, with a col-
legial constituency. '

Baldwin (1979) applied develop-
mental theory to the life of a pro-
fessor. He contrasts three theories--
Levinson's of -adult development, .
Super's, and Hall and Nougaim's of ,
career development--and applies them -
to the career of a college-professor.
Agaﬁn, in ‘the earliest stage, which
Baldwin limits to the first three
years of full-time college teaching,
the' major tasks are the setting of
initial goals/establishment of la
Dream, and the location of a mentor .
who will help in the pursuit. Baldwin
identifies four major types of criti-|
cal events in the professorial career
which follow in sequence: (1) formal'
study-and professional socialization,

(2) early professional employment,
(3) opportunities: for professional
growth, and (4) status  and role

changes. The second set of critical
events is particularly relevant here:

(2) early professional employment:
‘Many faculty also believe that.
their initial college " teaching
position (locating a position,
.adapting to ‘the demands of acade-
mic 1ife) had a significant impact.
on their subsequent career direc-
tion. In other_words, the prob-
lems and performance of. novice .
faculty members influence . their
, 1ater occupational progress.. . (p.

Early career development, then, may be
crucial in setting a course for a career
of scholarship, and service. The experi-
ences of\the emerging professoriate may
long afterwérds influence the decisions
of which paths to take, : '

) An interest in what hapbens to be- -
ginning professors in the field of edu- .




" fest was an estimated 635

cation was the motivation for a study Deans of the colleges of education

begun in 1979, The purpose of the study , were contacted to explain the study and
was to gain better understanding of their the need to obtain addresses for a sample
work. Because time is an. organizer of of their graduates., All 14 colleges
experience that would seem to be held in cooperated and addresses for the sampled
common, and in. other - studies has been an graduates were provided. Unfortunately,
important dimension for viewing academic addresses for all the graduates were not
life, it.was selected as a central stan- " available. The study sample consisted
dard for describing their work. Specifi- of the graduates. whose names were ran-
cally, three questions were investi-- domly selected and for whom addresses
gated. ‘ where available; these graduates num-

bered 1557,

Based on available du.a, a reason-
able estimate of doctoral graduates in
' education fFOﬂ all institutions in the

U.S. over this three-year period is

‘- ﬁes t;‘r?or:esng‘: kllelld?evcef :d;; ~  approximately 22,000. (The "Fact-File,"
should -spend more time doing? 1980, ~cites 7370 Ph.D.'s “in education
granted in 1978-79. This was used ‘as an

annual estimate and multiplied by 3 to
obtain 22,000.) Approximately-70% (Grant

1, How do .HGW‘ professors spend
‘their time with. respect to
their job-related work?

3. what-insights'do new professors
have about their jobs and them-

selves in the professor1ate? accepted posit1ons in eduCation upon

graduation, Only, a portion of these

J posts would have been 1in shigher educa-
| COndUCt of the First Survey tion.  An estimated ‘4,500 doctorates
' ‘ ‘were granted i education by the 14
Limited resources for tre stugy institutions included in- this study
demanded some selectivity. The sample during the ‘three-year period. ' The
was selected from/Hoctora] graduate of . sample of 1557 depresents over one- third
14. highly ranked colleges of educa jon of that popu]ation.
1dent1f1ed by Ladd and Lipset (Fact- File, ’ - 4
1979) Using graduates of these schoo]s A s1x-1tem questionnaire was con-
~not ‘only narrowed the sample source but. structed to survey new professors" uses
it also made the sample more describable. "of time and wﬁs mailed in Spring and

It could” reasonqb]yh be expected that. Summer, 1979. The rate of questionnaire .
having graduated {from institutions such returns varied from institution to insti-
as these, the new\professors would have

been prepared well for a wide range of '\ of the inaccuracy of alumni addresses

academic .tasks. ! The new professors ° from some institutions. Of the 475 sur-
sampled were completing their first, ~ vey forms completed  and returned, 269
second, or third year when the study - \respondents were not. employed in higher-

began in Spring,: 1979. education, Two hundred six were from

"new professors," but only 191 of these

- Names of graduates were, generally, were under full-time contracts. These.
obtained from commencement programs -for 1q1 constituted the sample-for the study.
the academic_years °f 1975- 1975 1976- . Taple'1 presents descriptive information
1977 and 1977- 1978 FOI‘ eac inSt]tu- . abgut the new profelssors.

/»t1on 150 names were random]y selected : o o
from the three-year .1ists. univer- O

sities. had ' fewer ,than 150 d¥aduates i
within thosé three academ1c yeqys, in
. these 1nstances all' the graduates'

- names = were ‘used, The smallest\total
number of graduates was '85 and the larg-

, and Lind, 1979) or 15,400 probably .

tution. This was not surprising because .
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/Table 1l
, Descriptive Statistics of Professors
First Survey

Number Percent

Sex

Female 81 42.4

Male 110 57.6 ' L
Year of Graduation '

1975 26 13.6

1976 , 64 33.5

1977 63 \ 33.0

1978 . 38 | “19.9

Note.

\
\

/\ “.
The first question asked the respon-

. dents to estimate how many hours they

they create their own schedules,

spent in job-related work in a typical
week. Deriving such an estimate might
be difficult but professors tend to be
sensitive to ‘their uses of time because
They
are aware of spending time not only at
work but also of doing work at home and
in other settings. The estimates sought
were not precise but categorical.

Two questions asked the professors
to identify three kinds of Jjob-related

work they spent most of their time doing

or should have spent more time doing.
It was considered important not to assume
that the traditional dimensions of aca-
demic work--teaching, research, -and
service--were the most useful descriptors
of professors' eitperience. Rather, the
questions made it possible for respon-

- dents to.detail their experience in such
a way that more complex.descriptions of -

. -questions and 541 to the latter.

life could be derived if
For these two questions,

professorial
warranted.

. most subjects gave three responses but

several gave fewer or more. There were
692 responses to the first of these
The
exact responses to these questions on
approximately 60 of the questionnaires

" were written on index cards, one response

.per card,
~in a variety of -ways, seeking
- meaningful categories which“were yet

The researchers’ sorted the
cards

" parsimonious in number.

Data were collected in 1979. N = 191.

) This analysis-
resulted in identification of 21 cate-
gorie$§ which could be defined. Antici-
pating and providing that new professors
might describe their work in more intri-
cate detail than the traditional cate-

gories of teaching, research, and service
permit seems to have been validated by

the derijvation of as many as 21 cate-
gories. A1l the responses to these two

' questions were classified in one of the

categories. In this way, differences in
the new professors' responses were
honored and more complex descriptions of
thei( academic. 1ives could be developed.

\ L .
Another question in the survey
asked the professors to report a strik-

_ing prohlem or insight about their work.~I_
These reSponses were studied and grouped

thematically. Quantitative analysis

of the data was not attempted. .

“Exhibits and }ntefpretations

" New professoréi reported_ spending

" from fewer than 40 to more than 70 hours -

per week -in their work.. Table 2 dis-
plays the rangé and -percentage of re-
spondents in each time category.

: Using-the 21 categories which were
developed through analysis of a selec-
tion of the data, -all the professors’




.21 categories were found to be usable in

- .- A Ny

o

1.

‘responses were analyzed.

the description of each category. The

workmg with these open-ended data; the

‘categories seemed to be inclusive -of all
~ responses,

were

and some ' categories

R P
: . 3 . a
N ]
\

o

Flbure 1 éhohs

" of the professors—had-mentioned only one .

related to others by-the.haturé,of_the,f

activity. described. For example,

"gories 12 and 13- both involve work1ngpﬁ

of the students differs. Although some

Table 2
‘ Hours per Week Spent Dolng Job- Related Work
: ’ Flrst Survey :

Work Hours w/ # Number of Professors _ Percent _
fewer than 40 ‘ 15 o g
- 40-49 o 33 Y |
50-59:. ’ 67 \ 3640
++60-69 e .49 : 26.3:
70 or more 22 ~11.7
missing cases - 5 . o,
N = \ i

role-within the \1nst1tutlon -

. carrylng out admlmstratlve tasks which are part of my ]ob

. carrying out grants and other funded pro;ects R A

. providing service to both the community and the professxon locally
providing service to my department, school, or uhiversity "

. completlng administrative Ppaperwork, correspondence\and travel

. carrying out the work of my asmgned position Wthh is chiefly a serv1ce

7. doing research and the related, supportlng actlvmes
8.  doing scholarly Wr\l\ilng : :
9. meeting with colleagues to orow asa scholar e
10. engaging in personal\%rofessmnal development ’
11. enhancing my own skills and performance -
12, working with individual graduate students.
13, working with individual undergraduate students -
14. madintaining contact with current and former students
15. advising and counseling undergraduates . S :
16, conceptualizing, developlng, 1mplement~1\ evaloatlng new curricula or © 1R
" . programs, - - -
17.- planmng new. courses or revising old ones
18. preparing for teaching.
19. -teaching, in class
20. evaluating students' work N
-~ 21. teaching %a general, inclusive category)
Figure l‘.\,‘Categ{ories of job-related work. -

i

! } .

‘with individual students,,only ‘the Jevel -
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.. of theée:-categorieé;‘,others hﬁéd\_named
[ botho ;
. parsimonious and/ meaningful '.\g@mggs,

In an effort to create ‘a set of

the 21 ‘categories. were fairly easily

" collapsed into six clusters. . The pro-

- fessors' “own juxtapositioning of “work
‘tasks -aided this decision. “Figure 2
"Shows: the description of -the clusters, .
“‘(Further analyses of these “data, com-

~ paring.the hours . professors ‘work with

- in Myers and Mager,, 1981, ).

the-kinds of work they do, are described
Pe
//

/

‘A somewhat different way of looking .
~at, the experience of new professors, not
specifically tied to any particular task

or role, was sought/in asking the re-

- spondents to share an insight or problem

| " ‘they had. come to.

~ they .were generally brief.
"‘ments were studied -to see what dimen-

dent had some comment -to make, though

These  com-

- sions they could add to understanding
~ the -experience’ of‘ the new professors;

. The comments attended to a great variety
- -of ‘realizations,

\satisfactions, and
. - i )

St

Nearly every respon- -

Ris

frustrations. Mo ‘é:'ffa_rt" was_ﬂma‘dé"to R

quantify or categorize these statements;

“an effort was made to.integrate ttheml_; i
understanding of new
professors' /experience. ' Three themes .. -

-into -a broader

seemed most "potent:  control. of time,

dealing ‘with. peers ir the *institution,
and creating an intellectual life. BAE

The control of time is" a major
-problem. for new professors. Corralling
enough = time, - setting - priorities,” and
balancing divergent demands -are skills
probably required in many professions.
But the -flexibility of schedule, the

greatly and .Sudder}']y increased - expec- .:-'
‘tations and ‘the ambiguity of success: . -

measures leave:: the . person entering -

“higher -education ata particular disad-.

vantage in solving the problems of time."

. For some new_professors, :their resolu- .
. tion "includes - inordinately long ™ work:. ' ..
But “this resolution 'does. not . .
- solve a prob]em'tQat¢persists»thrgughout,;fﬁ&
the professorial career. “The experienced: : o
pkofessorfis,1ike1y,to.havehménaged2SOme R

‘hours.,

-

.\F’

N
\

. "Cluster A. Includes work on (l)-admi‘n\iStrative_\{task's which are'"’part‘,d'f-t.t'\e;rjé)b‘
- of, for example, a program director; (2) obtaining grants and carrying out.
funded projects; (3) activities of service to‘both the community and the ’

Clg_ster"’ B. Inc

pfodu’ctic\m.
.‘/ ’

e ] study.’br prag:t_ice.

W — - . i
o . PN

profession locally; (4) assignments of service to the department or the " ..
larger institution; (5) individual tasks of completing forms, reports,
correspondence and regular travel related to work; and (6) the service
activities which define this role in the institution. .~ . EE

ludes work on all phases _and aspect;s-.of res",je,;arch and scholatly .

Cluster C. Includes work (1) with co (ea'gues to grow asa As'chol.ar‘and E v
'~ (2) personal professional develgpment of knowledge and skills through = - |,

; C@ D. Includes (1) supervision of the individual work of graduate and/or
.uﬁde\rgraduate' students; (2) .informal contact with students and student
- organizations; and (3) advising and counseling students. - - o

Auster'E. ‘Includes¥wofk to conceptualize, develop, implement, or evaluate’

" : new curricula and:-programs and to plan new courses or revise old ones.’
. : P . . O v

~ .

Al

'y  Cluster F. Includes work,r?élat\.ed to preparing for teaching, teaching in class,
‘ ‘and evaluating students. . - :

i- : Figure 2. Clusters

.‘}'

~

o

of work categories. ™




- ‘resoiutions:
- load and . schedule,

_have ‘been there,

ences;

. with all professors in such a way that

- bear on
“that

lection of desks

‘professor

13

|
1

a oredictable"teaching
a.clearer view of
what is important to do,\and -acknowledg-

ment of sucess through promot1on and-
tenure. If the new profes or is efer to
" reach that stage, ga1n1ng ~contfol of

time is a goa1 that must be reached.

’Dea11ng w1th peers, ~f1nd1ng\a place
in their institutions, and, coming to
grips with the: created culture form a
second thgmen As a newcomer to the
institutios® the new: professor may find
the culture difficult to assimilate,
What is valued may be misunderstoo
perhaps understood all too clearly.
newcomer must
respond to these values (
of the institution--how the  culture
developed--are privy only to those who
and are contained in
fragmented “oral accounts These anec-
dotes and tales might 'make present
appearances more interpretable,
by the new professor.,
submerged. and largel

The

But they remain

trators, “ knowing /the. histories - and
attuned to the valugs, might be expected
" to lead effectiveNy hey' might be

expected to provide newcomers with in-
(sights that would clarify their experi-
they might be expected to work

their growth would be sustained over
years., Typically, however, administra-
tors do not provide this 1eadersh1p
institution and its values change as well

untoTd—Adminis="

The

[

surprising if infrequent‘experience for |
the newcomer. Finding others who will

. do so on a regu]ar basis ‘in -exchange for

learn how; to read and .
./ The histories

. ‘comprising its academic ranks.’

if known .

bringing %ew expectations and events to

he work of higher education
even the - experienced professor
might not understand to the new pro-
fessor it may/be all the more puzzling.

" The th1rd theme developed- from the

nsights might\best be termed creating a
- life of the mind..

The rich stimulation
of graduate study days is sometimes ex-

the graduate student moves - from a,co]-
1n\a shared room; to a
private office as an ass1stant professor
The peer group is gone and new colle-
giality may be sTow to form. Taking one-

“self seriously in matters of knowledge
-and -ideation is the responsibility of a
how " experienced.’
/ Being taken so by others is a sometimes

no matter

- changed for intellectual barrenness when o

~Amidst'  the - politics,
- schedule,

" challenge also

treatment in ‘kind is the.. challenge. .
the demands _.of
the search for eff1c1ency and
the new professor pursues as

a life of the mind.,

qua11ty,
well,

career. _(These three themes ar Tus- |
trated in Mager and Myers, 1982 ) :

Setting Priorities

The quality of an- 1nst1tut1on__of
higher education links to the quality of
ts” professor1ate--the men and women
To their-
efforts-we can attribute the.success ‘of:
“development projects, the adva/cgment of
knowledge through research ,—therendering
" of service-inand out of the institution,

o _and—the conduct iof effective teach1ng.--f
institution
quality -

Continued exce11ence in an
depends -On. acqu1r1ﬂg high
faculty and- susta1n1ng their work,
substantively and in spirit,
number of years -

both
over_ a

The faculty member is .the one re-
sponsible for his/her own intellec-
tual development, that when she/he
is hired there is an implicit if
not explicit agreement that she/he
will continue to develop as a
scholar. . If the faculty
. member is to be resonably expected .
to make of herse]f/h1mse1f a better.
academic' resource,” conditions to
encourage this growth must be pre-
_sent. If the demands for quanti- ~
tative production are too great,"
the faculty member may find little
time or. opportun1ty 0 improve as
a scholar.'” (Reagan /1982, . 13) -
Start1ng a professor1a1 career cha]]enges
"the individual on many fronts.” But the
‘issues to the. institu-
tion, especially as the career needs
sustenance,

Nearly two years after the survey
of the emerging professoriate, a second
survey - of those same respondents was

It is alpur- """
_suit_ which may set the- coursegdifz/the
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conducted As in. the earlier survey,

_ the purpose was :to.gain understanding

- of professors work_ early in  their’

careers, but after they had' acquired

- _.some -experience in th1ékrole. The ques-

=" ‘tions of interest could ngw be addressed

\;,.more*d1rect1y. With the development of
: the six clusters of professorial work,

- the respondents -could be  asked ngt to

ff‘”1dent1fy a few tasks—that consumé’ much’
—-~-0f  their time but to apport1on their
- work hours among the six kinds of work.

These kinds of responses would- _provide

fuller pictures 'of their work so-that a
‘search for work patterns could be under-
taken. Along witii\the same three. ques-
tions—as—were used fin the first survey

__<time,. work. tasks, and “insights--the’
professors were asked about their rank

Mo and tenure status. -

Conduct of the Second Survey

All/the respondlﬂ & from the first

vey was a modification of the'first one

T

a1though not. unexpected]y, some neVer~-
‘reached the professons. ;

Several were -
returned as unde11venab1e, some sent- to. .-
institutional addresses were forwarded, . -
but others may not have ‘been; .a few. of

‘the ‘new. professors reportedly had left ..

the professoriate, so perhaps others had -
also and were simply out of reach; a few .

" indicated they did. not have enough t1me S
-to . respond to questionnaires and: it
_seems . reasonable - to project that some

~ non-respondents felt the same: way. Thus,

questionnaires were sent to all:the 206,
respondents from the first survey with

~ 118 being completed-and. returned. Table
3 presents descriptive:, 1nformat1on abouthgfﬁ

these respondents. v;ﬂ\__

The quest1onna1re used in th1s sur-ﬂ

with the - greatest d1fference be1ng the
two. questions -about the kinds: of.work-_

: the professors do-and believe they-should jffé

do. .The first question again asked- re- i

. spondents to estimate - how many\\hours ;U"

' survey were again quest1onna1res ~ they spent  in JOb re]ated ‘work ”
. : . Table 3 - : o
A Descrlptwe StatlSthS of Professors : R

Second Survey . : ]

- Sex .
Female
Male
Year of Graduation ' R
- 1975 - o ‘ \
1976 - : \
1977 o, '

1978 A

: !
- Rank =+ - . - \'
~Assistant profes\sor
- Associate Professor -
" Professor -
Other ~°
- Missing Data

o Tenure StatUS
.. Tenured
~Untenured
- .Missing Data

e T ' o

© 7 " 'Note. Data were collected in 1981.

N=118.




ftypacal week.
- (Figure 2) were listed.

The professors

were asked.to write .the percentage of -

time on a . line next to each cluster -that

L represented their best estimate of their

- {zactual use of time over the period of an
¥ . “average week.

to check that their estimates summed to

- 100% of their ;JM=§‘-In a second set of

" the six clusters,  the” professors were

_asked to write the percehtage of time

~ they would prefer to give to each of the

4 six. c]uster of work

In anothmr quest1on the new pro-.
fessors werevasked to wreport how they

- believed their current co]]eagues would -

} order. the traditional missions -of
.research, service, and teaching. These
responses allowed for eventual compari-
i+ sons.of the new professors' own. work:
. ‘commitments

Thien, the six c]usters‘d

. Respondents were. rem1nded'f‘

"~ work . hours
© the ‘same also o) Thus, overall,

fincreasedvor decreased discernib]y.

- -

'Exh1b1ts and Interpretations :

Responses to the d1fferent ques-
tions ~were analyzed. using methods re-.. .
quired by the nature of ‘the data, It is:
useful to report the analysis here 1n-ﬁﬁ

~ the fo]lowlng four sect1ons.

Work comm1tments.,! The hours per]“{

week spent ~doing job-related .work re- -

- ported by the arespondents are d1sp1yed;w§

in Table 4. -Comparing these figures .
with those in Table 2 for the first sur-
vey shows that the modal category of. . -
still. is 50-59, and .the .
second ‘and third ranklng categor1es are -
the ‘group : "
work - has -not .

of professors' 'hours

el

The respondents co"_g.k

and their percept1ons of* _ d1sp1ayed
:1nst1tut1ona1 pr1or1t1es. i siderable -variance in the1r comm1tments
v ) , ‘l'able U _ :
\ . ' . Hours per Week Spent Doing Job-Related Work
o R R Second Survey . :
N\  Work Hours  Number of Professors
-fewer than 40 ' . 6 T R
'\\\R 40-49 ¢ - - -15 ; Lo o S
: 50-59 W6 ' RS
?\\ 60-69 33
"~ \__ 70 or more 6 . ..
. \\1 2 o . ) ",

. missing data
: ] b

:; . . .’-»Note'. N-'_:.fl_ls.

- \

, In a pa1r of questlons, the respon-

colleagues that made thém either still

. feel or no: longer: feel 11ke a. new: pro- .
) . -the -tipe professors glve ‘to- the1r work‘
‘Table /5. 41so0. gives the means and '
of . preférred comm1tments.,

,-fessor., Responses .to these 'questions
-2, 'provide evidence: for. both -
' =*§overt changes -in status' and for" institu-

tional and ‘pérsonal views of career
‘progress. :
'; Agaln ‘as in the first: quest1onna1re, ,

1ns1ght about the1r work

Lo
A

[
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dents were asked to .name any 1nd1cators‘f’
- they might have from themselves -or.their.

‘subtle: and.fi

professors were. asked to share a current'?

- of. t1me ‘to the var1ous work c]usters;

'cons1derab1e var1ance and a]so a sh1ft
-"in ‘jemphasis,

. .’apport1on
..various work clusters

and - in’ Table 5 .the- means and ‘ranges of
responses - for - 'the  ‘entire. group'
given, The table: 1nd1cates that; the
averagff/C1usters F.and A.garner most of

‘This -
how . the. respondents
“their work time: among ~the
if they had”,the
Again, there. 'is

-sunmar1 zes

opportun1ty to do so.

w1th C]usters F . and B




gattract1ng most emphas1s
©-iZed results obscured clear differences
. among- 1nd1v1dua1 professors

. _
_These general-

. -seen simply by 'scanning - the. question-

. naires.

‘It seemed important to move

;:;;from summar1z1ng data toward handling
" the data in such a fashion that:the keen:

ffrd1fferences could be honored.

One way.

" ..of doing so was to group the professors

‘as could be—--

is not near]y so ba]anced o
major portions.of their t1me to one-or .- =
. two of the work clusters and 1ittle to

- 28%). i
types of patterns, the former were ca]Tedf*,,g
and the . latter "unbalanced." '
;F1gure 3 111ustrates these two patterns

the reua1nder (a d1fference of more than'
" To d1st1ngu1sh between: these 'two

vbalanced"

S by patterns in their . work loads. Some . v Compar1ng the1r actuai -
- professors involve themse]ves onas - vments to their preferred apport1onments // NS
* . ‘, \ ' '. " ‘ ' ‘ . Tab le 5 ‘l ' 4 ~ . ‘ \’

The Means and Ranges of Work Hours Proportion/ed among
oo ) - - Six Work Clusters

AN

\ . Second Survey * . o '«/

N\

Actual Commitments

‘Pr_éferred'fcommitments"‘*f. «

They commit

apportﬁon-u-'“k

\
Work Clusters® ‘Means of  Range of " Means of Raﬁge of . .o
Percents Percents Percents Percents R

A 28 0:85 16 0-75

- B, 15 - 0-75 25 - 0-80°
c- 8 0-30 12 .0-55.
D 13 0-55 12 0-40 -
E 7 0-30 8 "0-25
F 0-85 27 0-85

30

' Note. N =118, with 7 respondents not indicating preferred commitments.

®The work clusters are described in Figure 2. ~

fa1r1y equal bas1s in each of the six
clusters of professorial work.
they apportion enough of. their work t1me

Other professors

That is,

. to each cluster such ‘that. their work
- seems balanced.

work _

. sors

it became evident that some profesSOrSZ].r

o 27,
P

LY

are content with the present pattern .

wh11e some -would make modifications in
‘0f the 25 profes-
report1ng ba]anced patterns '

the design

(Table'6).

P

mmYOw >

WOrk Clusters .

alanced Pattern 5%2

2o
10
30
10
20

Unbalanced Pattern (%)




. differences "exist.

/.

. : , . _
woulc prefer unbalanced patterns; of the
93 reporting actual unbalanced patterns,
.26 would. change to :balanced. Taking
another perspective,

- two- thirds of the professors,
of their _actual' work® pattern would

“prefer to retain that pattern "This is

especially noteworthy because the domi-
nant actual work pattern i's an unbalanced
pattern.

o

It is not useful to report how pro-
fessors within a given se
tion- their time to the 7six clusters,
since the variances within the sets are
still great, especially with ;the un-
balanced patterns set, and may .be made
up quite different individual .profiles.

The fact of the d1sproport1onate commit- -
ments versus relatively even commitments -

~ to the work clusters, regardless of which
part1cu1ar clusters were emphas1zed was
a more important vantage po1nt for view-
ing the* data ,

Study of these work/ commitments
~shows clearly that work patterns -differed
among professors,. sometimes markedly._so.

Questions might be raised about why such .
- Whether they are a

function of individual preferences, in-
stitutional . priorities,/ institutional
demands, or other factors, is yet a
puzzle. There is also a‘question about
. how pers1stent such patterns are over
' t1me

note Fhat‘ nearly
regardless -

would appor-

Key patterns. 'To bégin to answer -
some of these -questions, the patterns-
were studied seeking trends in the other
variables. When all those patterns -
which ‘displayed balanced, actual work-:

‘loads were contrasted w1th those d1sp1ay-
Jing

workloads, -no
when the

unbalanced, actual
spec1f1c trends were evident.

- same contrast was made with .preferred

workloads, an intriguing connection be-
came apparent Two .key patterns became

evident.

. o N L
The first key includes a'l the pat-

‘terns in which the preferred workload is

balanced. This group consists of 38% of
the preferred patterns. Most 9f the pro-

" fessors who express such a

'.emphas1s on any one.
"for a balanced work pattern was expressed

~tution *had priorities::

eference
have actual unbalanced pattérns and
would maintain them,- These are profes-
sors who wish to“work at all the -Kinds
of professorial tasks without immoderate
This -preference

even -though these professors also re-

ported_ their..perception that the insti- .
1t is=perhaps.
striking ‘that~ professors who ‘recognize °

- that their  institution expresses clear

| - account’ for these pr1or1t1es

_ Table 6
Actual and Preferred Work' atterns E
Second Survey -+ o

priorities would not, in some fashion,
in their

own work conw1tments s

The second;key incTudes'those.pat- o

terns in which the preferred work time.is -

-

[

"Work Patterns Act_ual_ : ,Prefe"rre"df? e
‘ '_Ba"lanced 25'\" I | L
Unbalanced 93\

"\ ‘Missin.g Data . S -

Note. N =118. |

‘ Seven professors d1d not. 1nd1cate a preferred pattern. S SN
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'\allocated uneven]y among the six clus-
Jt s unbalanced..  This group
‘consists. o7 .62% of preferred patterns,
“The -great. -majority who express such a
- preference already have actual unbal-
. - anced patterns; a few'in th1s group have
'+ actuai balanced workloads.

scholarship) or Cluster: F
_took priority in the' pattern. 1In con-
trast with. the first key, these gro-
fessors seem to have had.a good sense of
the relative priority of teaching and
_resedrch in. their institutions.

(teaching)

/’/

, It was char--
- acteristic of the preferred ‘unbalanced -
key ‘that either Cluster B (research and .

\«4‘

* These

" uncertain of the priorities,

Tne re-e
prioritized the traditional.

A Inst1tut1ona] Pr1or1t1es.
spondents

‘professorial. work categor1es and -these -

are summarized

» in Table 7, Some. of -
their responses-

suggested they were
.there was
ambivalence “in the ‘instituticn about
pr1or1t1es ‘or -there was- fairly even
vaiue p]aced ‘on. two or even all three
categories, -resulting: in rno priority.
suggest1ons were _conveyed
‘margin notes on-the quest1onna1re or by:
listing the same k1nd of work for a]]
three ranks’ - '

4

Table 7

Instztutmnal Priorities® by ‘Preferred Wprk Patternb

Faculty Pe"c,ept;ons of Teachmg, Research or Servxce as’ L

-g‘ ‘ k Second Survey
'\\ " Those preierrmg , PR : . -
o balanced work 21 IS 17 : 2 e
|1 . patterns. . | | ' o
" Those preferrmg : - Ly
5 unbalanced work . b4 20 3 0/

- patterns

Note. _N= 118

-qFour respondents did not indicate 1nst1tutzonal pnorxtyx. ..

bS_even respondents did not xndlcate preferred w_ork patterns.

St

i

by . |
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Achievwng Goals

. The new professors who were f1rst
surveyed. in- the Fall of 1979-had gained

nearly three more years of experience v['

when they were surveyed again in the Fa]]
of 1982, They. could not reasonably be
cdalled "new" professors any longer. In-
stead it seemed reasonable simply to con-
sider them a part of the professor1ate/

-/

People at th1s stage in the1r career

may ‘have already dealt with one set of
-.critical events whwch Baldwin grouped
“under ‘“early profess1ona1 employment, "
-and niay now be facing critical events in
"opportun1t1es for- profess1ona1/growth“
and "status and role changes."/ He de-
scribed each of'these types 07/
events (Baldwin, 1979, p. 18):

. . ) / .
(3) Opportunities for professiona]
- growth (e.g. seminars, sabbaticals,
grants . for -study and/ research)
~ also affected the careers of.pro-
fessors in this study. Faculty
stated that potent1a11y negative
experiences like fa11ures, disap-
pointments, and value - questions
also had:a maJor/ﬁmpact on their
career- d1rect1on/and growth., This
information concurs with the as-
sumption that profess1ona1 support
and deve]opment efforts are bene-
ficial to facu]ty careers,

(4) L1kew1se,‘ many respondents
. viewed their status and role
changes as important career events.
In addition to the achievement of
“raditional faculty ranks, pro-
- fessors described new roles and -
"new >iqterests which . continued to..
’ ng after receipt of the
‘final forma] academic title (full

/campus governance,~and increased
involvement in -professional orga- .
nwzat1ons ~all suggest

s1fy almost to the. time of retjire-
ment. .

The 1982 respondents had indeed spent.
" number of years at the1r 1nst1tut1ons,

/ ' - v

critical

- ‘fessional work were retained.

;

were411ke1y to .have encountered the pro-- -
motion -and ' tenure process,

with the idea of being a-professor. .It

~ seems ., reasonable that the - reports of -

their -experiences at.this time of their a

‘career would have - changed noticeably -

from earlier reports.

. Conduct'of.the'Third Survey

As between the first and second
surveys the number of subjects was re-
duced, so.between- the second and third
surveys the sample again grew smaller.:
A number of the subjects were removed

“from . further consideration after the

second - survey, because information they
prov1ded indicated they were no 10nger4
in higher education or no longer in a
college,. school or department of. edu-
cation, ‘or their positions had changed
from what might justifiably be  con-
sidered” a professorial role. part- -
time faculty were also removed. The
final sample included in the  third sur-
vey is smaller and more clearly defined
than the earlier samples (Table 8).

‘4’

The responses from the second sur-
vey were used to revise several ques-
tions from that instrument. 1In addi-
tion, anticipating that the ‘professors
would now have had. -experiences not
addressed in the earlier questionnaires,
several new questions were developed.
Questions about apportionment of actual
and preferred work hours remained-the -
same except that professors were asked
to estimate the hours they -spent or
would choose to spend on each work clus-

ter per week instead of the proportion
They also were asked to .

. total the work -cluster  estimates to
check . if that sum seemed reasonable. -

of work time.

Questions about faculty rank, status,
and institutional priorities for pro-
In this:

questionnaire three open-ended ques-
tions were included:: the former ques-

tion about insights; secondly, a ques-
tion about 'major decisions  they had
made about themselves or their careers

and were-*
/ likely to have become more comfortable -
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in :'/rec‘e'nt years; and thirdly, a' ques-
tion. about major . problems faced by

-

. o _ _ Table 8
. Descriptive Statistics of Professors

]

colleges, schools, and departments
education in the 1980'5,

Third Survey

(S

|z
2
(1]

@

’

/ ‘ Number ..
"‘Sex ,
Female 15
Male = 32
Year of Graduation '
1975 ' 7
1976 10 .
1977. o 18 .
1978 o 12
Rank - -
“'Assistant Professor . 19
Associate Professor 25
Professor L 2
Other 1
- Tenure Status - o
- Tenured 21
Untenured 21
cher , 5
Yearsat Present Institution
a1 . ' ’ 3
2 ' - 0
3 ‘ _ & 4
4 g : 4
5 . 11
6 13
7~ 7 .
8. 5
Data were collected in 1982. N =47,

of
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. Exhibits and Interpretations. . patterns could be compared with pre-
- . o - ' sent actual and preferred work patterns._
-~ -7~ Quantitative analyses parallel to Changes in average weekly work hours
' those done earlier or suggested. by the “could be seen. - And. the professors’
two previous surveys were done and are insights .could be viewed in regard to
reported below.  These questionnaires ~ stability over years and the match
were also matched with the respondents"' with expected "critical events." Thus .
earlier  forms, 'making it possible to where ‘some statistical analyses are .~
. begin viewing the experiences not just still - appropriate ‘there ‘is an: in- .
. episodically but "also longitudinally.  creased possibility and value in viewing
With the. capacity. for this kind .of - . -the'data as individual cases. Certainly
analysis, questions about the con- fuller understanding of the career devel-
sistency of work patterns over . sev- opment of professors can come only fro
eral years could be studied, - Pro- such a -shift in analysis, e

3

fessors' earlier preferences for work

-

Table 9
Hours per Week Spent Domg Job-Related Work
Third Survey

Work Hours E i ’ - Number of Professors -
fewer than 40 - » 3.
"40-49 : ‘ . , 16
50-59 ' ' . 16
60-69 L ‘ : : 8
70 or more : R 4
Note. N =47.
| - Table 10
- The Means and Ranges of Work Hours ?roportioned among
e o Six Work Clusters' '
| ‘ ST T |- -Third Survey | : p
Actual Commitments Preferred Commitments :
Work Clusters® . '
' ‘Means of  Range of Means of  Range of

Work Hours Work Hours ‘Worjk Hours Work Hours’

A 1f1.3 1-45 " 66 0-40
B 113 . -0-38. 16,1 2-40

- C 40 . . 0-20 6.7 0-20
D 7.9 1-30 - 7.1 0-20
E F2.9 0-10 - 3.3 + 0-10
F '14.6 3236 B 12.3 " 0-30
Note. N =47.

-

%The work clusters are descnbed in Figure 2.




- == of responses. .

*\'A workload was made.

.of‘aprofessors

‘work hours.

22

Wwork commitments.- Table 9 dis-
plays the hours per week spent doing
job-related work.. The current sample
average 52 hours per
For purposes of infor-

week 1n ‘work .,

“mation Table 10 summarizes the actual

and preferred” work hours comm1tted to
each cluster through means and ranges
It should be recalled
that these are work hours and nét pro-

portions of work time as given -in
Recall that with the results of

the second survey a search was under-
taken: for patterns of work clusters.
It resulted in the determination that
some professors' workloads might be
characterized as balanced . and others'
as unbalanced. With the sh1ft
third survey, to reports of actua] ‘hours
1nstead of proportions of time commit-
ted to each cluster, it was necessary
to adjust the rule by wh1ch the distinc-
tion between balanced -and unbalanced

, Table 11 | S o
Actual and Preferred Work Patterns
Third Survey

With the third survey

in the .

anced or  unbalanced.
how these professors would adjust their

-

Table 11.shows the numbér of pro-
fessors in the third survex/whose work
patterns could be characterized as bal-
Also evident is

workloads given the opportunity. . As in
the second survey (Table 6), more pro-
fessors' actual workloads are unbal-
anced though a sizable number are bal-
anced. The professors were distributed
similarly in the- preferred patterns,
though about one-third of - the sample
preferred a different .pattern. .than
their actual pattern. This fact paral-
lels .the finding in the second survey.

Work commitments viewed 1ongitudi-
nally. With the third survey- it 1s

possible to view some of the data across:-.
albeit’ for a smaller ' -
-The number of subjects for whom

several years,
group.
this trac1ng could be  done was 40.

That is, they responded to both the
second . and third survey 1nstruments
with complete data. - With such small

\

Work Patterns

Actual

P.referreda

Balanced )

Unbalanced

Mis‘sing Data

17 )

29-

Ng:g N= 47.

. ) /
_data an 1nd1v1dua1 professor S woréqoad
was labeled as balanced if, of the'total
reported work hours, no partlcular

cluster was given one-fourth or more of

the -total time.
allocated that much,
characterized as unbalaned/
was applied to both’ actual/and preferred

1f any c]uster was
the - workload was

/
/
VAR

This rule

30ne professor did not indicate aﬁeferred pattern.

numbers divided. into several categories
it is not useful

to attempt to make
generaljzations about the experience,
but some .observations can be made which
may suggest trends .in their experience.
This section will report the longer view
for -work hours, commitment to work clus-
ters, and work patterns.
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Table 12 displays .the hours worked
per week by the professors, across all
three surveys. In the first two sur-

~ 'veys the 50-59 range was most frequent-
1y, reported while the '60-69 range was

." The

second
able drop in work hours was. recorded.
paths of individuali“-professors
were traced through these three surveys

'to ‘see how 1nd1v1dua1 work_ hours fluc-.

: By the third survey a notice- '

i
I

tuated. = There was considerable move-

ment from one range to another--so that

the professors in any given range dur--

ing the first survey have very likely
changed by the .third survey.
there are exceptions, the .noticeable
drop between the seLond and third sur-

who were. promoted or tenured.

Table 12 :
Hours per ‘Week Spent Doing Job-Related Work o

Three Surveys

\

(13

Number of Professors

5, . C
\
\ .

Work Hours - R N .
o First Second Third ¥ -
fewer than 40 1 - 2
40-49 -7 3 14 N
1 50-59 17 22 14 o
60-69 . 11 12 16
. 70 or more " \\ 4 3 4
"Note. N =40.
. . ‘ ./
. - Table13

W

The Means and Ranges of Work Hours Proportioned among - _.

i
'\ |

Six Work Clustérs / SR

Second Survey

b

Third Survey

Work Ciu ters® -
. or .s € Means of

, Range of
- Work Hours Work Hours

Means of _ Range of
Work Hours Work Hours.

A 14.1 2-41 12.3° 1-45

B 12.6 2-41 11.7 2-38

C . 4.4 0-11 4.2 0-20

D 8.5 " 3-20. 8.3 1-30 _
E 3.8 . 0-14 3.1 0-10 £
F le.3 . 1-51 13.6 5-35

Note. N =&0.

2The work clusters are described in Figure 2. ,

o

N

T,hesc'; data were transformed from percentages to hours.’

Though”

veys. can be ‘attributed to professors-




. work  hours only.v

.#-

\

\. ) —, . . - L
Table 13 compares the same 40 pro-
“fessors. on their: work -hour commitments .
- to six clusters from the second survey
to the: third survey.

. comparison, the second ‘survey - .data- were

transformed for 'each respondent from -
‘This was .

%proportwns of time to hours. -

These are actual.
(In-order to make this

done by multiplying the mid-point of the -

‘range of -hours by the proportion.repor- -
* tedly committed; for example,.;55 hours™x'

20% = urs.) In reviewing:the table
it can be seen' that -between the second
and third surveys, these 40 ' professors

as a group maintained a good deal of -

consistency in time spent on each of the -
six work clusters. : Noticeable declines
occur in the hours 'spent - in administra-
tive and service tasks and teaching.
This may be consistent with the overall
decline "in work, hours between the two
surveys. =

Another comparison across the time

~can be made by looking. at .the: balanced:

and unbalanced :patterns of workloads..
The -question’ is how professors who re--
. “ported particular patterns in“the: sec-
ond survey. fared in their experience, .
1ead1ng 1nto the third surve_v. An effort

;""C

......

8

s _ R . Table 14

Change of Work Patterns from the Second to Thxrd Surveys '

- Third Survey Pattern

Second Survey P\atternsa '

Actual |\

Preferred

" “Balanced Unbalanced

Balanced preferring Balanced
(N =6)

Balanced preferring Unbalanced
TNy

-

/‘
Unbalanced preferrmg Balanced
| (N=8) ;.

)
;

!
(

Unbalanced pre/feﬂ:mg Unbalanced .

l7 22)

l_ 8 v

. 2 —= 3 Balanced
3 3—— ;
o1 ' ‘\ 3 Unbalanced
. b . i ] l ..‘; - o
—1 0. Balanced -
)1 = 2~ Unbalanced
ot [—= 3 Balanc
s ==y . :
3. \ 5 ‘Unbalanced
3 : . /v 8 Balanced

———— \\\ )
12_\- 1yt Unbalanced -

. - omitted { om thns tab e..

%

3Retall that these patterns were derived from the responses of the 118

professors who responded to the second survey. .;

b‘l'hxs respondent indlcated the actual pattern but not the preferred pattern.
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made to trace this experience.
Table 14 traces this complex develop-
ment perhaps as best as it can be done.
The four patterns from the second sur-

vay were used to .organjze the table. =

to the third
separate]y, and
current actual

:Each group's
survey were reported

traced through _their

and__preferred patterns For .example,

professors in the second . survey
had a balanced pattern and preferred a
According to the
third survey results, three of them
‘actually _have balanced patterns while
three have unbalanced patterns. These

responses

. six are ‘also gevenly divided on their

NV

. current preferred -patterns,

but not in

. the same way.

" work patterns

’ ‘patterns

‘those with balanced workloads

"Studying this deve]opment from the
second to the third survey, these obser-
vations deemed supportable, Professors
with unbalanced workloads

the second and third surveys,
more moderate]y 1n the third.
in" the second survey do

though

outnumber"
-in both.

Actual

not .seem tp predict very strongly actual -

n ‘the third.survey.
atterns from the second sur-
actual patterns in the third

preferred
vey predic
one.
the second . survey don't "seem .very
strong]y related - to preferred patterns
in the third.
that at this .point in their’ careers pro-
fessors' work patterns are highly change-
able even over a. short period of time.
And change that occurs in their patterps
is not.always in the direction of their
preferences. Preferences -:themselves
were not particulary - stable . over ‘the
period between the two surveys. As a

. matter of fact, from these data it might
be safer to say that their preferences.
influenced by their actual:

seem , more
work patterns than an- 1nf1uence on those

~pat¢erns. " C -

_ tors.'of the new*professors' experience.

Key . patterns In the second sur-
vey an effort was made to. identify pat-
terns 'of actual and. preferred work com-
mitments. of the. new professors, and to
relate. those patterns to other. descr1p-

“Using the second survey results two key

patterns’ were

'Y ! N
TN \ I ST ;,

Furthermore, preferred patterns in -

What ‘this may suggest is.

Nor - do o

..whatever reason,

.. more
+tiona

~using the third- survey resujts.

~red could take several. courses,

"~ and preferences was

" new priorities for work,

preferences -for balanced or

|

professors'

-unbalanced. : :workloads to institutional
priorities. It seemed -that professors

‘who preferred an unbalanced . .design much
_ﬁrequent]y matched their institu-
1 proirities in their own work
emphasis' than those who preferred a
ba\anced workload. No .cause or effect -
was 1nferred '

\ if. a
evident
The

same analysis was. performed - But this
time no- such patterns. emerged. What
had been prominent differences between
two patterns in the second survey re- N
~sults somehow were not repeated in the
third survey data. -~ E

An effort was _made to see

.s1m1ﬂar set of patterns was =

Specu]at1on about why " this occur-
- First,

it is possible that the patterns devel>
oped in the second survey were spurious.
Secondly, it is possible that the small-
er number of respondents made it im-
possible to. recognize patterns with
allowable variation. Th1rd1y, it
possible ™ that -the patterns”

among the - individual professors; evi-
dence of the instab111ty .of ‘workloads.
given earlier in
view of work commit-
ments. . Fourthly, it is possible that
intervening events ' such .as change of.
role within the institution, developing
promotion or
tenure, or even changing' institutions

had some effect on the patterns. For

what was a distinctive
difference in the -second survey was .
not sustained by the“third. R

the. longitudinal "’

e

The Hork of Becoming a Professor

The study: oﬂ the Tife of a pro-.

" fessor has been a topic of keen inter-

1dent1f1ed which ° re1ate '

~context of a life,
.'changes

est for a number of members of the pro-
fessoriate.. The study of how a man or"
woman becomes a professor and. lives’ the_
1ife has. been the focus of feWer

[

in h1gher education
with “the - 'start -of each  aca- -
dem1c year and the work of becom1ng a

is . ..
changed <

The™



professor thus changes. for each gener--

This work mer1ts

N

ation of academics.
continuing attention,

The new 'professor study reported

;- herein was an effort at coming to under-
- " stand the exper1ences “of men and women

.embarking
schools,

on careers - in colleges,
and- departments of education.

Their experiences ‘are probably somewhat -

different than other new professors'.
Firstly,
come—to graduate study after some years)

-of employment in the field. SecondTy,
their™ academic home is appropr1ate1y
termed a professional school with alﬂ

its implications for the work of*a pro-"
. fessor,- But thirdly, the tenor of these
times, espec1a11y as. felt.in the field
of educat1on is part1cuTar1y trouble-
some::
‘colleague group™ of
‘established faculty, declining college
~enrollments, and scarce funding, These
contextual characteristics are likely to
make  their beginning - different from
other professors', and different even
- from professors of -education who ‘began a
decade! agéo or will. begin a decade from
now. .- They deserve "art1cu1ar attent1on.

“highly tenured;-

. _ The new professor study tapped the
' graduates of particular -institutions
which, had firm reputation in the grad-
yate 'study of education;. These grad

uates: were probably at 1east ‘as well
: prepared for® the range of academic tasks
as any, and possibly better.prepared in
some, . Assoc1at1ng ‘with  a scholarly

':: faculty while "they were ‘graduate. stu-.

“dents, teach1ng at the college -level,
‘engag1ng in research projects, part1c1
'pat1ng dn profess1ona1 development semi-
nars, shar1ng in college :administrative

‘stood them in better stead than others
in the1r cohort. . But (if these experien-
ces " have made them different. they also
- may have, prepared them to- lead in for-.
" mation. and re-formation of the1r pro-.
fession. ' It i important that their

'“L-exper1ence is brought into focus. . -

i&vey research: methods. - Given-
”"gngraph1c““spread'” t

The new professor studyﬁused sur-fh'

they are typically older and’

Q@

s ences from near . the beginning through o
reduced job - opportunities, "a

while, optimizing - the -
the new professors would respond. A .
in-.
cluded in each survey and they provid- - -

" this :
demands ‘of the problem, . R
of three surveys gathered selected . 1n-“pf}h

~

-

“this ‘seemed the only reasonable course -

to take, The instruments did not take
their ‘content or. format from other -
studies. This survey held in abeyance.

decisions about the nature of the. pro-.
fessorial experience until the data it- -
self helped to inform the issue.- Care
was taken to request data about what
‘were believed to be potent dimensions
likelihood \that

1imited - number ~of quest1ons were.

ed a rich data base from which to build. .
Given the ‘results - that were. obtained,
research strategy - 'has

format1on about new- professors' exper1-

.just over three years of their careers..
The three surveys built on one another

c]ar1fy1ng and "’ deta111ng these exper1-'
ences, and were ‘useful not only for

' trac1ng the experiences -of this genera- =

S0 and serv1ce ‘responsibilities may have i

~which! they: commit time;
'Hexper1ence at -an:.
ined

tion of professors, but -also for. 111us-,:‘
trating points. for- study of - academ1c-
careers at a broader TeveT .

A part1cu1ar contr1but1on of the

~new professor study is that it follow-

ed subjects over a number of years.
Longitudinal research s sometimes com- ..
‘plicated by the loss. of. subJects, such
has been the . case  with this -study.
While -a smaller number - of respondents,
limits the usefulness of certain statis-
tical procedures,
sibility for more elaborate study- of

the few. This-will be the direction
of this research proJect in its next . . -
stage. . -

o

The new professor study reported;;lfﬁ

here1n ‘really copstitutes work in-pro-
gress. Thé data already collected have
not been fuTTy anaTyzed

fessors who. emphasize certain kinds of *
work - such ~as researchor ‘service; the
insights of . Professors. at different. aca~
demic - ranks might be ‘used-to- organ1zef
their. reports of- the kinds' of -work: to
or .years': of
1n t1tut1on coqu -be.

satisfied ©
The sequence . -

it enhances the pos- o

| Future "analy- . - -
ses will examine character1st1cs of - pro-
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- ferred workloads ‘as well as. to insights..

Other changes over time in the profes-
sors' experiences may be, found
. longitudinal data. Data will continue
to be collected although the study will
be less appropriately termed a study of
"new" . professors. -

The " data a]réan}
a basis. for discussio
becoming a professor. "Analysis of the
-data has ‘led to particular,
- observations. It will be the‘purpose
of this section to lay them out as ‘a
means - of marking the progress of the
study and as a means
‘comment. Co

in hand provide
of the work of

Time for Hork

People beginning a career as pro-
essors 1in education work  long hours.

Their average work week is much longer .
in

than the typ1ca1 American worker,
not a few. cases\\1ncreas1ng that work-
load by more than- one-hailf.
ports: of time spent at work have been
doubted, “laboring under the- criticism
than  ‘they are exaggerated. WhiTe
. this study  had no way of attesting to

the accuracy. of -respondents' claims,
it is
group of respondents
inflated their workloads. .
- did . find

would. have- so

considerable - consistency  in

the figures of two consecutive esti- -

mates _approximate]y_'two _years -apart;
_ this suggests that the .estimates were
neither casual nor without some - found-
"~ ation. - Even with some degree of over-
estimation ‘accounted  for, the t1me
~ spent: at work by these professors
substant1a1 .

‘Time - is a. maJor prob1em for new
professors Finding: enough time: to do
~all:the things that they expect of them-
selves or\that are expected of them is-a.
real “challenge. Contro111ng time .in
- such a way that they ¢an.-do the: th1ngs
- they .want! to do- “more regu]ar]y
another facet of the prob1em
-time. already. comm1tted ‘to . work; is
- un11ke1y thatra solution to' that prob1em
?v1s s1mp1y spend1ng more Jhours s'on’ the

3% :

in the

tentative-

of prompting

Self rel.

G1ven the

in mak1ng

- haps more specifically,

- either 'case,
inconceivable 'that the entire .

.This study -

e
L AR

' w1se

~ 1life- in higher education,.

”1s

-
W

'1nterferes with personal- E
they seem to feel that putting in-.
is a necessary cond1t1on of
‘and one ‘which’
G1ven the opportun1tyv
“to - redes1gn ‘their. work  patterns, thesek
_new professors. did not decrease the. time:
~ spent at work;: they s1mp1y spent 1t d1f-;

fessors -

line their work.

New professors, new to the
tution, may be subJect to conditions
.which place greater demands - on their
time. Even though they are new they are
given -assignments.
experienced professors;
report heavier .teaching
and: more committee assignments.
course they teach ‘is
course,

. Each

wide committee
bility.
they are unfamiliar with its procedures
and they are not privy- t0x shortcuts

s ‘a 'serious -responsi-

which established faculty use’'to stream-’
With -more expec1ence,'.
more e

new - professors

probably become
eff1c1ent S

As “new professors ‘gain - exper1ence i

at a particular institution,! and per-
and pass the- point- of promotion ~and
tenure, the - time they = spend™ a work
seems to decrease.  Whether thij

crease is

pressure of .status review is unknown.
Common - wisdom™ suggests the ‘latter,
it is

. - important - to re-
that their-

cognize

Amer1can work week, X

New professors‘ do
about “working  long hours,
“ception, perhaps;

. not_ :
-with the ex-
Tife.
1ong hours

" they can:accept.

ferently.”

Tasks to be Done rffﬁ

The t1me professors spend at Wi

des1gnat1ons of teach1ng,H¢

insti~

comparable - to more
some new .pro-
loads -

v to them a new -
Each -memo they receive: is one -

which demands attention.. Each college-

Inr'ﬂ

averagé. workload
is still substant1a11y above the typ1ca1v3¢<

-divided ' “among  a- variety ofp’taskd
_ .much more. numerous than: the. trad1t1on '
cooals
'jand;serv1ce.jgj.

‘Unfamiliar with the institution, -

E b

as they reach~.vn

s. de-'
a -result of greater effi- .-
ciency or simply a release after the’

.icomp1ain ‘

of when such a load - f
Other- ..



they use to describe it; they are ab]e
to make d1fferent1at1ons among partic-

" ular tasks which are more. commonly seen

as one. .For example, .teaching contains
the activities of preparing for .class,
class instruction, and evaluating stu-
dents' work. New professors see -this
work as distinct from working with indi--

. vidual students which. itself contains -a

.of work tasks: -

- yelopment,

.number of distinct activities.

" And it
is yet- different from curriculum devel-
opment. Descriptions of professor1a1

responsibilities such..as occur in some
- job descr1pt1ons

annual faculty load
reports, ,and in the ‘pronouncements of
institutional
too global to capture the experience of
new professors. perhaps as new pro-

fessors” become more experienced these

Vd1st1nct1ons will disappear; their work

may become more integrated. But for the
new professor "these distinctions serve
some function.

For purposes -of this research the
activities were grouped into six c1usters

vice tasks, research and scholarship,

.personaT profess1ona1 development, work

with individual students, curriculum de-
and teach1ng. These clusters
were found to be useful
respondents with a. parsimonious means of

reporting their work as well as subse--

- quently describing their work to others.

But it, should be noted that "catch

. phrases" such as these are ‘less adequate

"also obscure

' separate]y for -a moment.

than the full_cluster descriptions pro-

"vided ear11er in the paper (Figure 2).

These catch’ phrases are quick but they

cluster. : li

Consider severa1 of the clusters

teaching is, as already has been noted,

.-differentiated from C]uster D, work
with individual students," and- E, cur-
riculum :development. In the early

N
Q

years, of becoming a professor learning

how to teach is often reported as- a
disconcerting part of . the ‘experience.

- But for these education’ graduates ‘none
- of -these three tasks was Feported as

-} prob]em or’ concern.
‘commented on

motivations

ERIC:

students' ab111t1es

priorities may simply ‘be

adm1n1strat1ve and ser-

Cluster F, -

and.
at t1mes in “dismayand ‘at’:

~.considerif
probab]y had. relatively.more experience .
non education

- . committee might be perceived as a

in ~providing f'

important facets of the -

. other times with optimism,

‘shared  their ‘enjoyment of engaging

& copnterparts.

‘cluster
"~ valence for some and a negat1ve valence

But in all
cases this: work seemed to be within
the realm of their competence. With
some regu]ar1ty, these new - professors
this work, - This might be ‘as - expected,
that these new professors

in teaching than their

Cluster A comb1ne5 what might be

inistrative ;wﬂth those that - are
chiefly service in orientation. It
was impossible to distinguish between
these two types of- activities, and that

was probably the case because professors.
seemed to find them over-

themselves

lapping. Thus, sitting on a co1 ege
orm
of service or as a form of administra-
tive work.
professional organization might produce
the same double perception. .
fusion .leads to tasks which are judge
by some to be Erivial being grouped wit

those. cons1dered//4mportant Thus tht
probably’ connotes: a positiv

for/others.
i]uster A and Cluster C,
professional development,

stantial contact with, colleagues both
immediate and distant is requ1red

professors

Holding a role in a local]

ew
reported ' that = establishiing

-

"adpé1dered activities that are chiefly '
m

This, con-

‘persOn 1
both ~would.
seem to\1nc1ude activities in which sgb--

in- .

re]at1onsh1ps with colleagues can be a _5

prob]em., politics, personalities,
ditions, , and m1scommun1cat1oﬂs ‘underlie
many of -their griefs. This~'is not .to

|

lems

new professors report are velate
"~ . their work there1n. : S F
: COmmitments'and Preferences ’
Most -new professors commit| some

“h time to each of the six clusters. .of -

‘Sometimes ‘they *

,professor1a1

But ‘this
Adm1n1stra-
‘resear ch and/

tasks.-
ment: is far ﬂrom equal.
tive. and  service tasks,

ommit -

ra-

. suggest that ClTuster A and C are problem -
“clusters but rather -that major pro :
to

A

//

'T_scholarshwp, and teaching by far garner -

most of their  time, -

with: the ast//of
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typically dominant.
of course, varied on this

these clusters
Individuals,
count.

_ Personal professional. development
almost always receives a minimal -commit-
ment of ‘time. . For 'some this may simply
be a” token while for others it may rep-
‘resent what Tittle time they can carve
out of their schedules for
.working with colleagues, and acquiring
new skills
work. Yet these professors are just out
of programs of graduate study and are
_new to scholarship and life in the aca-
demy. Their professional development
is_hardly complete by any standard, but
- already it seems to be curtailed. Cer-
tainly this must be a shock in contrast

with the support for and challenge 'of

professional" deve]opment ‘provided in
graduate schoo) Further, this may bode
poorly for their long- term professional
deve]opment/'
mise of the/inst1tut1on as well.,

— “When’ 1ook1ng at the overall allo-

“cations /of time to the work of being a

professor it . is -possible to see that
some men and women create a rather bal-
..anced work life. Others, c]ear]y a
maJpr1ty, create a very different ” work
1ife, emphasizing teaching, or-research
and ‘scholarship, or administrative and
service tasks.
/ t0” redesign their work life, most new
‘profiessors would choose the latter plan.
From this research it cannot be Judged
which life is the better. to lead since

institutions have different pr1or1t1es,-
have different ways of express1ng their.
and” professors have d1ffer<
. - ent sOurces of satisfaction.

priorities,
C]ear]y,
however, if productivity
the use of time then some plans may be
- more des1rab1e than others.

Mak1ng Judgments -about . pr1or1t1es

is a d1ff1cu1t task for new professors.

in some cases, differ-
their own inclinations

They perceive,
ences between

reading, -

“Given the opportunity.

is related to.

that would enhance their -

It may undermine the pro- .

and the pr1or1t1es of . the 1nst1tut1onsj'

" of/which they are a part

institution.

Even given.
the opportunity to redesign their work .
7. 1ife they do not always do so in con-

. ~cert. with -the

It seems

a1s0- ‘to be trye that. these' professors{; :

their early -careers,

_ tribute to that work , .

changed their minds over the course of

The change may be
related to changes in the context of
their decision: . changes in institu-
tional priority, a clearer view of in-
stitutional priorities, a clearer vision
of their future lives in the academy,
or the critical event of status review.

There is some evidence to suggest

“that among these new professors; those

who would prefer to organize their work
life around one particular kind of pro-
fessorial work are more often in concert
with the priorities of their institution,
The others who would not prefer to do so
either do not perceive a priority or do
not choose to follow it. This surely,
presents a dilemma for' predicting suc-
cess, satisfaction, or productivity. One
might speculate that the latter-group of.

" men and women are leading a more fanciful

professor1a1 life. ~ That is, they are’
not  attuned "to the real expectations
be1ng placed on- them. The former ‘group,

“however, would design their work Tlife,

if not in response to, at least-in. con-
cert with those expectat1ons L

\

Creating a Llfe of the Mind

‘The work of becoming a professor
is ‘not simply a matter of
tasks, apportioning time according to
prioritﬁes, and solving .problems, It
is more fully a matter of developing
a life of the mind:
of knowledge, making it one's own, diden-
tifying co]]eagues who-respect- andecon-'/

work ~available to the

‘larger public.
Th1s work spans a career, .

]

. Becom1ng a. professor is. ‘the first =
step of that. work:. The data from the -
new professor study suggest that while

_people are taking that first step, their
‘progress

‘and prospects -are uncertain,
The many hours. they work .may not -be. -

including enough .time ‘for the kinds of -

tasks that. would assure:- the success of
what' is essentially .a 1ongterm creative -
endeavor.

a1so calls wnto quest1on the1r capac1ty,t7ﬂ

identifying-

scu]pt1ng ‘a block

-~ and making "that

The number of hours they work - o
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]

for sustaining a career which spans a

quarter of a century, and
doing so 1with fervor,
hand, there is evidence. to\suggest that
they are meeting with some Xuccess both

in terms of institutional rewd d and col-

or( longer,

tainty of Success fn' creating a life

-The context of higher educat1on is
chang1ng with each academic year. The
capac1ty .of these professors, who will
in a decade be senior faculty, not only
to perform’ the mechanical work of that

role but also to continue to create a.

life of the mind may be ‘again chal-
lenged. They ~may need

e
N -
N

n the othero

~legial affiliation. And many report
they like what they are doing. Such’
mixed evidence points up the uncer-

to disp]ay -

_ greater
~ability, ,
. that endeavor is to be sustained.

J

‘greater adapt-
perseverance if
And
their current experience may be playing
a large part in developing their capac1ty-
and crystallizing their commitment ' to
such an undertaking. At some point
these "professors, as senior faculty,.
will. themselves be creating the context
for other new professors. A generation-
after-generation' effect develops. What
these new professors recall of the work -
of becoming a professor, what they value

flexibility,
and greater

.as helpful in that work, what they -judge

as necessary, and the extent to which

they sense progress in their efforts to
‘create a life of the mind, may well, in

turn, either extend or c1rcumscr1be the
prospects for - another generation ~of -
creators of the-academic life.
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AN OLD PROFESSOR ON NEW PROFESSORS:

A RESPONSE TO MAGER AND MYERS

Gerald M. Reagan _
The Ohio State Universit}

Ezra Pound once quipped that a
phllosopher these ‘days is Jjust a per-
‘son who is too damned lazy to .work in
a 1aboratory. - .

" Those who share Pound S sentlments
may believe as well that philosophers
of edhcatlon are just persons who are
too/ damned 1azy to do :empirical re-
sedrch. As a philosopher of education
I don't believe that Pound ‘was right,

~ pirical research. Yet is is true that

me say thdt I app]aud the -work of Mager
. and Myers.j
‘of . the young into the - academy is. an

‘“>better understandlng. That understanding
“will not. come. about without careful em-
p1r1ca1 research S

. , I do want to make full use of ‘my

. oppo tunity ‘to comment and .
‘quest 1ons on'.
uM}’:l S, " _.

“their. three. studies..
,quest1ons?and comments
-ones about‘matters they ha

nor -do 1 believe persons become philo- "
sophers of education to avoid doing em-

- as a philosopher of ‘education. I ‘do not.
do empirical research and yet have. the

unmitigated gall. to  .comment on - the
empirical research done by-others. Al- '
‘though- it does- not reduce the gall, ‘let

‘. important matter about which we need a

‘raise’
the work: of - Mager -and

A few of these- questions and’
'comments may: be " at “Teast tangent1a11y7
grelated to. what ‘they - have reported aboutj,

1 agree that the 1nduction .

[

1. Mager and Myers  give seyeral
good reasons-to look at "job time".de-
mands facing new professors of - educa-
tion. I agree that it may well be that
new professors face excessive demands
on their time, that most professors work = -
more hours than workers outside academe,
that professors have some degree of con-°
trol -in scheduling their work, etc. As
an old. member . of - the professorlate c
though, it seems .equally important to-me.
that professors seldom count total work
hours per.day or week or month or.term -
unless someone in authority, or someone ‘-
with the ubiquitous survey research ques~ -
tionnaire ‘asks them to'do so... Profes-. .
sors do,.of course, count ‘the number of
‘hours .they teach, though seldom do - ‘they.

. bother to- calculate the number of hours =
spent which are related to that teachlng .
. If 1 have a point: here, I guess it:is .
that it is. not clear .to. me . that : many-gﬁ;
members . of " 'the professoriate are A
conscious. of: work: time “and how that" time
is apport1oned to various “tasks -as,one
.might “think from the Mager and Myers
studles.~ ‘ , S o

Many years ~ago," there was a”ca

toonﬁin ‘The: New.. Yorker whlch struck[my
fancy:: . A man,: unshaven ;clad
\ undersh1rt,;drinkin ca-can of beer s t
\ star1ng at a"'te]evasiOn. His:

AJrJend_ says "That
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me that/
sophers’ but for many academics:  when
things are going well, ‘it is not easy

this is true not only for philo-

to tell, and it is even less important
to teH1 whether we are working or °
playing. : '

The New Yorker cartoon exaggerates,
of course. There are times for all pro-
fessors when we know we are working,
e.g.,” when one is explaining a concept
to a student for the. seventh time and
seems to be losing ground as well as
patience.-

‘But 1t seems
times--many times--when we would’ not
be sure even if we were to think about

it. | If I'm even close to being right

about this, it would seem that this is
an important part of being a member of

. ‘And there are times when we -
. are playing and know we are playing.
to ~me that there are .

the -academy as well as an important in-

dicator of the extent to which. a young.
colleague has. become-.a part of the aca-
I'm not sure what -

demic community.
this means in relation to the studies
of Mager and Myers. Perhaps t is only
that in addition to
much our young colléagues work and what
tasks constitute that work, ‘'that we
should a1so find out how much of their
work is ‘experienced as work, and how

“much falls: 1nto the rea1m of the work-

. play puzz1e. L

Our young colleagues need to come
to understand -that .‘the  academy 1is not

as ~a .job or career--even
is convenient if our rela-

.best -seen .
though it

tives and non-academic . friends view it:
‘The academy is, at its best,

that way.
a wdy -of ‘life. ~ .There are,
these hard’ academic times,
. few who are.allowed and even encouraged
to 1ive”at least part of their working
Jdives, pursu1ng the life of the mind.

" There” are .disadvantages, of course, but

even in

there remain many of the advantages of

the c1oister without _the d1sadvantage

as- for our llllp.llc]t
poverty, the cost seems a small. prlce
,to pay for th1s way .of 1ife. : -

4
| foo
2.

~ show. that_ T am not 1gnoring the - stud1es1zc,

finding out, how.

a fortunate -

'%' - of - vows of chastity and obedience--and -
vow . of gentee1'

I do want to say somethlng tog‘.~

A /.

;."

done. I need to ‘study the Mager and
Myers paper mor carefu11y, but at pre-
sent I'm not sure how well the "cate-
gorfes" and "cllsters" which have been
constructed work. Mager and Myers re=-
ject the tr d1t1ona1 categories of
Teaching, Reséarch,. and Service, but |
the Mager: and Myers categories may not
be an improvement..simply because there
~are more of. them. (Perhaps this is the
place to call  attention to the fact
* that the TRY categories are-not always - -
.used the way Mager and Myers seem to
assume, Al Ohio State University, for
example, we/have what may be the world's
worst "acc untability form," the "Quar-
terly Activity Report," *~ which each

faculty m mber fills out for his or her . -

Autumn Qﬁarter work., Activities are
listed a \d then for each activity the’
facu1ty ‘member . indicates the percentage-
of th§« time taken by that activity
which should fall under each of the TRS-
labels/ 1In short, it is not the acti-
vities/ which are categorized, but the
d1ffehent furictions into which the time
may be categor1zed )

//But back to my po1nt The Mager'

Avand/ Myers categories seem' less cate-

gories of work or categories of aca-
dem1c function than categories of be-

. ginning professors' descriptions ' ‘of
work. Given an identical task, for
examp1e

. we might  find- the fo11ow1ng
J/ descr1pt1on-category

s

New Professor #1 “carrying out *ad-
“ministrative .tasks which- .are
part of my job."

New Professor #2: "Providing service

to-my department, school, or uni-
versity.," . '

New Professor #3: "Completing admin-
istrative paper work---etc." .

© New Professor #4: .

. ete.” :

New \ Professor #5:
grants<<--etc."

New Professor.  #6:
teaching." .

<

"Ca_rr.y1 ng. ‘t

"Preparingﬂhfbh,tf

'Pehhaps mlssed something, but”itﬁ_»

seéms  to'me. that Mager and Myers.'agree. ..

that these cate rles are not mutua11y:

“carrying. out the - -
. work of 'my ass1gned pos1t1on---»v;



" anced," |
" lack of -balance is simply a function of -
it-
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exclusive. Indeed, it appears that
this is one of the reasons they move
from the categories to the "clusters."
But the clusters seem even I more puz-
".2z1ing than the categor1es

The clusters are clusters of ac-
‘tivity descriptions, Further, any
given activity description will fall
into one. and “only one cluster, (i.e.,
the clusters.do not function as do the
TRS categories at.Qhio State University
"as I have Jdescribed that strange sys-
tem,) Yet\when we look at the clus-
ters we find the following:

Cluster A includes

‘ funded projects."

Cluster B includes "All phases .of re-
search and scholarly production.”

Cluster- C ‘includes "Work with col-
leagues to grow as a scholar,"”

Cluster D includes "Supervision of
graduate students."

"Carrying out

“What puzzles me is that I have carried
out both funded and unfunded projects,
and the "carrying out" included all of
the other items mentioned in B, 'C, and
D. In short,
tributes to many of the clusters. The
clusters may 'hold-as clusters of . the

~ way. professors describe their work, but

they may be misleading as categories
into which the work described neat]y
falls. '

I do not 1ntend this as a defense’
~ of the standard. TRS categories--I .do
not wish’' to succumb to that academjc

‘disease known as ‘“hardening of the
categories." What I do need ts  some
further explanation about’ what the .

clusters constructed by Mager and Myers
add to our understanding. part of i my
concern here-has to do with the use of
the clusters as a basis for describing
.a.work pattern as "balanced" or "unbal-
Could it be that balance or

‘the’ c]ustericategoryfsystem?, Might

be that a person who would be descr.ibed
~‘as having an unbalanced work pattern
using the cluster system would have a
_ balanced pattern:

. were

-if. work
out

activities
among . the TRS

apportioned
L " ';

a single activity con-.

.

categories?

3, 1 don't supposé‘that there is

~any reason to believe that professors' :

~and Myers survey form,

self-reports of how they spend time are
any -less honest or perceptivev than
self-reports of any other group. " As I
listen to colleagues both young and
old, however, 1 have a nagging suspi-
cion that they tend to exaggefrate,  par-

ticularly on the amount of time they
are required to spend on tasks which
they find unpleasant or unnecessary,
Although I have not seen  the Mager
"1 would suggest

" that " some not-so-open gquestions might -

help give a more accurate picture of
how professors spend their time, For
example, although it may be useful to
ask professors how much of their time,.
is - related to teaching functions, 'it
would be at least equa]]y he1pfu1 to
know (1) how many different - course
preparations: they have ‘each week,

. (2) how many classroom. contact hours

‘graduates of prestigious

per week, and (3) whether their teach-
ing respons1b111t1es clearly = fall
within their -areas of competence and
training.

4, Mager and ‘Myers have chosen an
interesting sample to follow, i.e.,
un1vers1t1es.

who are, survivors. & They' are survivors

_ first. in the sense that they got jobs.,’

Second,

they are survivors in ‘the
sense that each study focuses -on mem- -

_bers of the orig1na1 sample who remain

- in the academy.

This approach ‘leaves

" untouched some questions which T hope

Mager -and Myers - or other researchers

. will address at- some future time, e.q.,

37
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a. If we were to -look at -graduates
from the smaller or less presti-
- gious universities, would we find.~

]the samé problems and patterns as
with .this sampia?

Are there SCme, "1nductuon problems*®
for . which ‘training- institutions

- “could prepare graduates? Are stu-
- dents from prestigious universities .

-spared “some - induction- prob]ems
which face graduates of less pres- -
‘tigious schools? Are'graduates of .-
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C.

uates

" the less prestigious schools spared

some induction problems faced by
graduates of the more prestigious
schools? - S

Do induction problems decrease if
the new graduate takes a position
in a college/university which has
functions/missions similar to those
of the training institution? Do
induction problems increase if the
new graduate takes a position in a
college/university with functions/
missions dissimilar to the training
institution? .

Do . different-training.institutions
attempt to pattern training exer-

cises for specific kinds of acade--

mic institutions, e.g., do some in-
stitutions attempt to produce.grad-
who are .research-oriented
while others prepare students .to

. \\\'

be teaching-oriented? If this hap-
pens, does it make any ‘difference
in terms of induction problems.

I suppose that these questions
really don't do much except indicate my .
concern that we need more study of the
new professors. And we need studies
which -will ‘give us a better idea not
only of the problems pew professors en-
countér, but also how the first major
step in the induction process--doctoral

. study--can be modified to better pre-

‘pare people’ for

) their 1ini{tial
time positions in the academy. .

Mager “and My‘r{ have made a sig-
nificant contribution. In pointing
out what they have learned, they have -

full-

helped us all develop- a better under- -
is about -

standing of how much there

- which we remain ignorant.

\\\! -

1, This<;oint is iﬁ no wayvorigﬁnal.‘ Related discussions can

be found in Thomas F.

‘een, "Work, Leisure, and the American

School®; in Paul Nash, ANthority and Freedom in Education, and

- In Harry S.

.Dilemma. "

Broudy, Truyth and Credibility:  The Citizen's.
RNE o

~




~“career.

Commentary by Roger G. Baldwin

Nittenberg University

_On "Developing a Caréer in the Academy:

[

Mager and Myers indicate that very

Tittle empirical research has examined

the early stages of the academic career.

Evidence. that is. available (Baldwin,
1979; Blackburn and Havighurst, 1979)
suggests that professors' early. career
experjences help to shape their 1later
occupational course. The organizational
career concept of, tournament. mobility
(Rosenbaum, 1979) emphasizes the impor-
tance of initial career events. Accord-
ing to studies -in corporations, early
employment positions set an employee on
a career track. If a person gets on

the wrong track or has a negative early -

experience, subsequent career develop-
ment will be affected. Productivity may .
be reduced.

Because of the long term i plica-
tions. of initial professional erien-
ces,. it is important for ;?/)io know
° about the problems and- challeriges begin-

ning professors encounter.f If colleges °
"and universities understand the initial
 stages of  the academic career, they can.
- create a climate that: fosters ‘new pro-
. fessors* - development and achievement.

-~ Mager and Myers' research.on new profes-."' N
sors in colleges .and’ schools of, .educa-
tion ‘sheds new light .on ‘our, rather, im-,

pressionistic picture of - ‘the academic
5 SeVeral of theirufindings have
“ '~-important implications f » f

Satisfaction may be dimin-"
ished. Potential advancement may beJ.

" assignments - than ‘their ‘veteran :'col-
‘leagues. .
committee

- during an orientation period- while'they?

try to initiate research

. fessors prefer an’ imbalanced d1stribu
*_tion of work: among the' six task-areas
_.seems healthy
“not -as- important as’.others. and

New Professors in Education" _ .

education and

higher
general. *

education in

.l‘ "/
b

The six task clusters the re- -
searchers developed help to clarify how
new professors spend . their time . and
energy. It is no surprise that teaching.
and .administrative and service tasks

| take “the largest percentages of a new

professor's work day. However, it is-
worrisome to note that beginning aca-
demics, who have a great deal to learn .
about their new roles, cannot.spend as
much time as they would like on impor- , -
tant . duties such as professional devel-) )
opment and research.  If new professors 1 .
find:inadequate opportunities to develop

“professionally, .they .and the {institu-~

tions: they serve could suffer long-term ~ -
negative consequences. - To prevent. such. ..
a situation from developing, -colleges of "~
education shbuld “jdentify methods . to" -

- preserve sufficient. time for all- maj°r7]ii
faculty activities. <Perhaps initially,

new professor's should have lighter workfjﬁ!

They: “could be spared heavy'
assignments, ‘for' example;

learn ‘to teach, design new courses 'and:

/

The finding that most new pro'

" Some -faculty. dutie}tare

not\~consume

.equal.tamounts )




38

by

Assignments that divert: large amounts of
faculty members'  creative energy to
routine administrative chores are a poor
investment of education's most valuable
resource,-its\professors.

The f]uc€u§tion Mager and Myers
discovered in beginning professors' work
'patterns and proﬁ@ssiona1 priorities is
another significant phenomenon. The
variation that\beggge apparent from the
second and third .surveys implies that
new education professors may not be in
control of their careers. .Rather, they
seem to respond to fluctuatinj circum-
stances and changing institutional
demands. A clearer expression of insti-
tutional | expectations and evaluation

criteria would probably help new pro-

fessors to invest their professional
energy more, wisely. If, for example,
schools of education would spell out

“clearly what they value, new proféssors

y

”,

research,

~fessors 'in many fields have

could plan a consistent career path that

would benefit both themselves and their
ing}itutions., : S S

The problems new professors have in
establishing relationships with. their
colleagues also deserve serious con-
sideration. This finding of Mager and
Myers suggests that schools of.‘education

" blend of
‘enables an academic unit to fulfill all

should look for ways to foster greater

interaction :and cooperation among begin-
ning and veteran'faculty. There must.be

_many ways novicé and seasoned professors

could -assist one- another with their
teaching, research, and other faculty
responsibilities.

As is true of most social science
this  'study raises as many
-questions as it answers.
universities could benefit from further
study of several of these unresolved

jssues.

First, are the findings about new
education professors- generdlizable to
the whole population of
professors? I suspéct that new pro-
comparable

xperiences, but relevant data
needed to make tunat assumption.

Colleges and

new college

are

It would also be useful to learn -

who ' dropped .out of the sample in each
-of,the_successive surveys and- why they

V-

~ bers

“faculty roles?

did so, Were they less ‘competent pro-

fessors? .Were: they less dedicated to a

teaching career? Were they on temporary

contracts and unable to locate new teach-

ing positions? Were they attracted to

positions outside higher education-which

offered better opportunities for advance-
ment? The apswers to each of these/
questions would Sharpen our under -’
standing of those who remain in the aca-

demic professipn.

The enigmatic findings about fac-
ulty workload| also. deserve further in-
vestigation. | Why do somg faculty .mem-
have balanced workloads while
other's workloads are skewed in one
direction or another? And what charac-
teristics distinguish professors who
prefer balanced workloads {from those who
prefer to concentrate on only a few .

I suspect that a mixture of bal-
anced and unbalanced workloads is bene-
ficial to an. academic department, A
specidlists and generalists

its responsibilities without requiring
that all professors perform exactly the
same functions. This flexibility rec-
ognizes . that . academics have different
talents and can be most effective if

_they are "able to exercise their prin-

cipal strengths. However, it also leads
to ambiguous definitions of .acceptable
professional achievement, Further re-
search could explore what happens to the

.careers of new ‘professors who have dif-
_ficulty determining what their institu-

tio expect of them and how they will
be evaluated....Are they as successful as :
professors who have a clear idea of
their school's standards of‘performance?

some- empirical explanation of why,
professors work less after tenure would
also be enlightening., Do they burn out
trying- to achieve tenure? Or do pro-
fessors. gradually become more efficient—
and productive as they "learn the ropes"
of their profession? = Higher education.
institutions.-should consider what they
can do to heélp new professors adjust .-
quickly .to their responsibilities, to

" become maximally .efficient and effec-

tive., = . :
40
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L ~Mager and Myers
,strates the - comp]ex1ty of = the ear]y
stages - of - an- academic career, . The
;1nvest1gators conc]ude that:-no “simple
-advice can- prepare a new professor for-a
~successfu1 career, Fortunate]y, “how-

ver, stud1es ‘which clarify the typical
”exper1ences and prob]ems of begjnn1ng .
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